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ABSTRACT
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the disciplines being tulught are broadly outlined. Three accompanying
charts illustrate approach to evaluation planning. (NF)
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Directors of continuing education programs
often express concern about evaluating the im-
pact of their programs. Funding agencies, pro-
gram participants, and other interested persons
share this concern. In settings where research
experts are available to participate in evalua-
tion, the types of methods used and knowledge
gained, such as questionnaires for measure-
ment of attitude change, sometimes have little
direct utilization In changing the program.
Research experts share the concern for effec-
tive useful program evaluation.

One problem related to evaluation is that train-
ing program directors and faculty often do not
gather the kinds of information which could
make them aware of new possibilities for Im-
proving their programs. They are sometimes
unaware of Information that could be fairly
easily obtained and that could have a consid-
erable impact on their programs. It has also
been noted that a constant frustration for pro-
gram directors is the great limitation of time
available for administration, Including program
planning and evaluation.

These Guidelines have been written with the
hope that they will ba useful to training pro-
gram directors and to research persons who
consult and participate in program evaluation.
The Guidelines can be an aid to such persons
as they explore the range of information useful
for planning, designing and evaluating their
programs.

The emphasis of these Guidelines is on the
types of information that provide a basis for

introduction

program administrators to make constructive
changes in their programs. Evaluation data not
only includes information more customarily
thought of in relation to assessment of educa-
tional methods and outcome, but information
essential for program planning as well.

In order to develop the Guidelines an Ad Hoc
Advisory Committee on Continuing Education
Program Evaluation was convened in April,
1969, sponsored by the Continuing Education
Branch, Division of Manpower and Training
Programs, National Institute of Mental Health.
Fifteen experts representing a variety of disci-
plines from universities, training organizations,
and government agencies In addition to ten
NIMH staff members met and discussed the
many facets of evaluation.

The Guidelines are necessarily broad and de-
signed so that training program directors may
select and use the items which are most rele-
vant to their programs. The Guidelines are not
designed as a program planning guide, except
for the evaluation aspects of the program. How-
ever, the principles discussed may be helpful in
developing more comprehensive plans based on
principles of (1) community involvement, (2)
education, (3) administration and finance, and
(4) the disciplines(s) being taught.

it is anticipated that this initial edition of the
Guidelines will later be revised on the basis of
feedback from persons who have used them.
Suggestions as to which portions should be re-
tained, deleted, modified, illustrated or supple-
mented will be most welcome.
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what is educational evaluation
Evaluation and Program Objectives
Well defined program objectives are crucial for
purposes of program evaluation. The objectives
may be defined in terms of criteria of mental
health for the community or population being
served, in terms of changes in the learners or
their organizations, in terms of secondary phe-
nomena which the educational program is ex-
pected to induce via the learners, in terms of
incrernents in demonstrable knowledge and
skills or in terms of demonstrable effectiveness
or the relative merits of one educational meth-
od compared to :Another.

Determination of objectives is a technical proc-
ess in itself, and much has been written on this
subject in literature on administration, research
and education. For any continuing education
program the objectives should be determined
for a variety of levels, not all of which are
necessarily incorporated into formal evaluation
of outcome.

1. General institutional objectives.
2. Educational program objectives.
3. Educational activity objectives.

First, the sponsoring institution(s) should have
a representative advisory committee which in-
cludes administrators, faculty, participant train-
ees and consumers of services. General institu-
tional objectives should be clarified in terms of
the uniqueness of the sponsoring organiza-
tion(s) and their mission(s), in terms of the
available manpower and in terms of the ulti-
mate population being served. This may re-
quire considerable discussion and clarification
based upon available data as well as philosophy
and values. Since every organization has limi-
tations in resources for accomplishing its pur-
poses, the objectives should be translated into
priorities and strategies to assure that the lim-
ited resources are employed in a feasible man-
ner for maximal impact on high priority needs.
Such a strategy naturally includes concepts of
long ran;4e development as well as immediate
impact, concepts of learning and change in
individuals and organizational teams, concepts
of spread effect and secondary impact via key
catalysts within the system and concepts for
initiating self-perpetuating processes based
upon the motivation of persons in the system
rather than leaving the program overly depen-
dent upon the motivation of the initial planners
and administrators.

Within this context and consistent with these
general objectives, the educational program ob-
jectives should be determined in terms of what
types of changes in knowledge, skills and be-
havior are expected in what types of personnel.
The participants in the continuing education
program are thus selected on the basis of their
priority significance for accomplishing the gen-
eral objectives of the sponsoring organiza-
tion(s).
Within this context more specific educational
activity objectives can be determined for any
specific course or other educational activity.
Educational objectives are preferably defined
in terms of measurable behavioral change,
which can thus provide a basis foi evaluation
of results. Educational methods are preferably
selected only after the educational objectives
have been determined, and the methods should
be consistent with the objectives. For example,
changes in skill are not usually obtained by
lecture methods. Evaluation of methods is usu-
ally intermediate or secondary to evaluation of
educational outcome or achievement of educa-
tional objectives. By the same token, evalua-
tion of a specific course is secondary to the
achievement of overall program objectives.

Regardless of which aspects of a total program
are selected for the most intensive evaluation,
there should be an internal consistency in dif-
ferent levels of objectives and methods, and
some type of evaluation is necessary at all
levels.

In summary, the most useful evaluation is
closely associated with "keeping your eye on
the ball" rather than Deing caught up in inter-
mediate or esoteric facets of the program.
Clearly defined objectives and related evalua-
tion of continuing education programs also en-
able the funding agency and other sponsoring
organizations to attain their objectives, which
in turn contributes to the improvement of high
priority mental health services at all levels.

Educationa' EvoluationA Circular Process
For the purpose of these guidelines, educa-
tional evaluation is defined as the process by
which relevant information is constantly gath-
ered and fed back into the program to be
used as the basis for enlightened decision
making leading to improvements in the pro-
gram.
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Evaluation has an important function in well-
planned continuing ed ication programs from
their earliest inception, sunh as helping to de-
termine the continuing education needs in a
community.

Evaluation is essential in each of the following
stages of program development:

1. Assessing the mental health problems of
the community and the specific needs they
reflect for continuing education. Depend-
ing upon the nature of the sponsoring or-
ganization, the "community" may be local,
State, regional or national.

2. Defining the educational objectives in spe-
cific behavioral terms.

3. Defining the target audience for the pro-
gram, and develop,iog methods for selec-
tion of the desired trainees.

4. Determining the educational content and
methods to be used.

5. Developing plans for gathering evaluation
data and feeding relevant results back into
the program to accomplish constructive
change.

Educational evaluation for continuing education
is thus conceived as a continuous, circular
process. The cumulative evaluation at the end
of one year of a program should provide a basis
for the planning and evaluation process during
the second year. This continuous, circular proc-
ess helps integrate evaluation into program
planning and implementation. Assessment of
the outcome and effectiveness of a specific
educational activity or program for a particular
year is only one phase in the total evaluation
process.

Educational Evaluation and Educational
Research

Evaluation and research have many similarities.
In a broad sense research includes evaluation,
and evaluation may use research procedures
and fact finding methods. However, educational
evaluation and educational research differ in
several significant dimensions.
The purpose of research is to discover and ver-
ify principles and to develop new knowledge,
which may or may not be immediately applied.
The purpose of evaluation is to provide infor-
mation for enlightened decision making and
application to improve the ongoing program.
Elaborate methods are generally devised to
make it possible for scientific investigators to
divorce themselves as much as possible from
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value judgments. Findings in specific basic re-
search projects are not ordinarily fed back into
the project to accomplish immediate change.
Rather, the program is kept constant for the
period of the research so that one or more ele-
ments of induced, controlled change can be
precisely measured.

Research principles and methods are often
used in evaluation. However, the capacity of
a continuing education program to apply
highly sophisticated educational research meth-
ods in their program evaluation will depend
upon the resources available. Most continuing
education programs have neither the need nor
the capacity to utilize highly technical research
methods, let alone perform basic research.

Educational program administrators view both
the methods and the purpose of evaluation
from a wide variety of perspectives. These
range from views that equate evaluation with
formal research procedures to very informal
views of evaluation that are more akin to the
opinions, judgments and intuition of adminis-
trators.

Naturally, in a long range perspective research
program development operates by much the
same principles as educational or service pro-
gram development. Basic principles of program
evaluation and program development apply to
all. The above distinctions between research
and evaluation are valid in the context of these
Guidelines and are too often overlooked in pro-
gram evaluation. However, this discussion is
not intended to overlook the importance of
value judgments, application of findings and
program development in research work. By the
same token, an educational program will at
times hold certain variables constant and keep
value judgments to a minimum in the interests
of evaluation.

Other Dimensions of Evaluation
Evaluation may be regarded in several dimen-
sions, such as (1) ultimate vs immediate vs
intermediate outcome (2) broad vs focused im-
pact (3) long range vs short term (4) process vs
outcome and (5) cost effectiveness vs educa-
tional effectiveness.

In terms of ultimate objectives each program
can be judged for its contribution in the effort
to solve mental health problems. In terms of
intermediate objectives a program may be eval-
uated for its effect on the functioning of the
learners. How did the educational program



change them, and how will this in turn affect
mental health in their communities? In terms
of immediate objectives a program may be
evaluated for the effectiveness of the educa-
tional methods in fostering learning and be-
havioral change in the learners.
Assessment of ultimate objectives, that is
changes in the population served by the train-
ees, is highly desirable but can be difficult and
expensive. When expert resources are available
for such things as epidemiologic studies these
may provide a means for assessing the effec-
tiveness of the continuing education program
in terms of improved indices of mental health.
Such evaluation would usually be accomplished
by integrating the educational program within
existing programs for planning and delivery of
services, as compared to supporting such eval-
uation as part of the educational program.
Another dimension of evaluation is the diffi-
culty assessing broadly dispersed ripple effects
as compared to focused impact of the educa-
tional program.
Often educational program administrators
would see the ultimate outcome on the mental
health of a population as too broad and indef-
inite for assessment compared to their focus
on the intermediate outcome of changes in
trainees or immediate satisfaction with teaching
methods. However, ultimate vs intermediate
objectives need not be synonymous with
breadth vs fine focus. Selection of a limited
specific criterion of change in a limited specific
population can make the assessment of both
ultimate and intermediate impact an easier
task. For example, a measurable ultimate objec-
tive might be the reduction in rate of arrests
for alcoholism in a population of 200,000. In
this context the design and evaluation of impact
of a continuing education program (impact on
both trainees and the population at risk) could
be more focused and feasible than assessing
the impact on 200 participants of a weekend
symposium on alcoholism, let alone assessing
the impact on their clients. Naturally, not all
continuing education programs can or should
provide such a fine focus on the ultimate objec-
tives. However, problems of educational evalu-
ation are compounded by the tendency for edu-
cators to focus on immediate and intermediate
objectivesor on "satisfaction" rather than any
more specific educational objective.
Evaluation of buy ratiue oinoc,live.,. such as a
five year program, is obviously a different task
than evaluation of short term objectives, such

as the effects of a specific course. Program
development may remain static or deteriorate
if evaluation is concentrated only on short term
objectives. Not infrequently a "successful" con-
tinuing education project in the first two years
can flounder on "recruitment problems" by the
fifth year.

Evaluation of educational methods and process
cannot remain divorced from educational out-
come. A continuing education program may
rely so heavily on a process of demonstrated
value, such as supervised clinical work or small
group methods, that the program becomes
characterized by "riding a hobby horse". Ulti-
mate and intermediate objectives may be lost
from view, a special self-selected group of
trainees may be reached, and the satisfaction
of faculty and trainees with the process may
obscure an abortion in program development.
On the other hand, evaluation of outcome in
terms of ultimate and intermediate objectives
may be an empty exercise if the educational
process and methods are demonstrably unsatis-
factory. "Happiness data" is not a substitute
for assessment of outcome, but student satis-
faction is obviously an important ingredient
for the educational process. In a related di-
mension, evaluation of methods and outcome
should include assessment of efficiency as
well as effectiveness of the methods and
process.

The director of an educational program cannot
be oblivious of cost effectiveness, no matter
how convincing the evidence of educational ef-
fectiveness. Generally speaking, the more costly
the education per trainee-hour (or per unit of
assessed outcome) the greater the need to
demonstrate the spread effect or ultimate
impact of the program. High cost may con-
ceivably be justified by virtue of assured
secondary influences or activities of the key
persons being trained or by virtue of initiating
a self-sustaining process that requires rela-
tively small cost for the ultimate outcome.
Cost effectiveness thus becomes related to
motivation of trainees and their employers,
their willingness to contribute to financial
support of the educational program and their
potential for accomplishing the ultimate ob-
jectives of the program. Assessment of cost
effectiveness is important to program planners
to assure optimal utilization of limited re-
sources. It is also important for attracting
further support from trustees and other fund-
ing resources.
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Evaluation and Vested Interests
Any continuing education program can and
probably will be evaluated from a variety of
points of view. A well-constructed evaluation
plan will make provisions for obtaining feed-
back from as many of the following as possible:

1. The Community: How does the program
help the total community? Does it fit into the
community health priorities picture? Does it fit
into the community organization and leadership
situation? Have the trainees been selected on
the basis of their strategic impact for the com-
munity? How well does the program fit with
activities of related and/or conflicting interest
groups? What changes have occurred in the
community and the target population as a re-
sult of the continuing education program?

2. The Trainees: Do the overall training goals
and objectives of the program meet the needs
of the target population? How valuable was the
training experience to the trainee group? Did
the program contribute any fringe benefits such
as career advancement, academic credit, en-
hancement of role?

3. The Sponsoring Organization: How well
does the program fit into the structure and
tribute to the identity of the training institu-
tion? How does it contribute to the aims and
services provided by the institution? Does the
program involve organizational changes which
would enhance the institution's capacity for
achieving its objectives?

4. The Program Director and Staff: How do
they see their roles in the project? Are their
activities viewed as professionally helpful and
appropriate? How do their activities affect their
careers? Do their roles carry high or low
status?

5. The Funding Organization: Does the appli-
cation retlect a carefully planned program
based on need? Is the program feasible? Is the
program strategic in its impact for purposes of
accomplishing the objectives of the funding
organization? Are potential participants in-
volved in program planning? Do plans call for
efficient administration and financial effective-
ness? Is the program integrated into other com-
munity efforts relating to the same problem?
Are educational objectives identified? Are pro-
visions made for effective instruction? Is the
subject matter relevant and adequate in quality
as well as quantity? Does the program design
incorporate evaluation based on the objectives
of the planned training program? Are the ac-
complishments consistent with the priorities of
the funding organization? Are the administra-
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tive policies and procedures consistent with
those of the funding organization? Will the pro-
gram assessment provide data appropriate for
progress reports and/or final reports?

With the possible exception of the sponsoring
institution, the funding agency, the training
director, and the trainees, very few individuals
in the opinion-forming groups described in the
previous section will be asked to make formal
judgments about a continuing education pro-
gram which comes to their attention. Even
fewer will engage in scientific measurements,
but all will have ideas about the program's
values and weaknesses.

By being aware of these vested interests and by
involving representatives of these groups in
both planning and evaluation, a program direc-
tor may attract more resources and build a
stronger program.

Representatives of such groups will use various
sets of principles or criteria in making their
judgments, depending upon their backgrounds.

Example: An administrator will use princi-
ples of administration.

Example: A community leader will use prin-
ciples of community involvement,
community development, public re-
lations, and politics.

Example: A colleague will evaluate the qual-
ity, quantity and organization of
the selected content according to
the nature of the discipline in-
volved.

Example: An educator will pass judgments
based upon principles and prac-
tices of education.

Example: The program director and faculty
measure the program's success
against its stated goals and their
own professional satisfaction.

Example: The funding agency will assess a
continuing education project on the
basis of principles of cost effective-
ness and relevance to the mission
of the funding agency.

Example: The trainee will pass judgement on
the educational experience based
on principles relative to his career
development and learning relevant
to problems encountered in his
work.



Borrowing Expertise
How then can a program director who is rarely
expert in more than one or two areas assure
sound evaluation of a program?

BY UTILIZING THE EXPERTISE OF OTHERS
AND INVOLVING REPRESENTATIVES FROM
RELATED DISCIPLINES FIRST IN THE PLAN-
NING, AND THEN IN THE EVALUATING
PROCESS.

use of the
accompanying charts

The three charts in the following section are
designed to help in developing a workable and
continuous evaluation process usable from the
earliest planning stages through final evalua-
tion and writing of a report.
The charts illustrate an approach to evaluation
planning. They are not intended to be detailed
checklists. Not all items will apply to every pro-
gram. Program directors may find it worthwhile
to go over each question and make a decision
as to whether it is applicable and practical to
include in his evaluation process. While each
question may be worth review, it is expected
that for any given program only a portion will
be used.
There is a separate chart on three of the four
evaluation areas mentioned in the introduction:
(1) Community Involvement, (2) Education, (3)
Administration and Finance.
The term Community Involvement is used in a
broad sense to mean not only how the program
relates to other programs and organizations in
the community, and how they participate in it,
but how the program contributes to the solu-
tion of local, State and national mental health
problems.

A program director may call upon experts on
the staff or consultants from groups such as
those discussed above.
Ir. planning as in evaluating, it is particularly
helpful to keep in mind the definition of evalu-
ation as a process of gathering data for pur-
poses of enlightened decision making.
(Specific suggestions for utilizing expertise of
persons in related areas and organizations are
found in final sections of the guidelines.)

Each of the above evaluation areas is broken
down on the following pages from three stand-
points: (1) principles, (2) planning, data gath-
ering, decision-making, (3) suggested evalua-
tion questions. (These may be used as follow-
up questions but in many instances they are
also questions to which the review committees
seek answers prior to making grants.)

The fourth area mentioned in the introduction
that of evaluation from the standpoint of the
specialized knowledge and skills of the disci-
pline(s) being taughtis not developed in a
separate chart. Criteria unique to each special-
ty area are beyond the scope of these guide-
lines. Each program should assure relevance
and soundness of specialized knowledge and
utilize consultants when the expertise is not
available on the faculty. Evaluation would
usually be by expert judgment, standardized
examinations, critical incident studies and
increments in demonstrable skills acquired by
trainees. Some general consideration of the
quality, quantity and organization of the con-
tent is covered under Principles of Education,
Chart 2-A.

7



03

C
H

A
R

T

C
om

m
un

ity
 In

vo
lv

em
en

t
H

O
W

 D
O

E
S

 T
H

E
 P

R
O

G
R

A
M

 F
IT

 IN
T

O
 T

H
E

 L
A

R
G

E
R

 C
O

M
M

U
N

IT
Y

 F
R

A
M

E
W

O
R

K
?

A
. P

rin
ci

pl
es

B
. P

la
nn

in
g,

 D
at

a 
G

at
he

rin
g,

 D
ec

is
io

n 
M

ak
in

g
C

. S
ug

ge
st

ed
 E

va
lu

at
io

n 
Q

ue
st

io
ns

1.
 A

 c
on

tin
ui

ng
 e

du
ca

tio
n 

pr
og

ra
m

 s
ho

ul
d 

be
 a

n
R

ev
ie

w
 li

te
ra

tu
re

 r
el

at
in

g 
to

 m
en

ta
l h

ea
lth

 m
an

-
H

ow
 d

oe
s 

th
e 

pr
og

ra
m

 fi
t i

nt
o.

 a
nd

 c
on

tr
ib

ut
e 

to
in

te
gr

al
 p

ar
t o

f t
he

 e
ffo

rt
s 

of
 th

e 
co

m
m

un
ity

,
po

w
er

 a
nd

 tr
ai

ni
ng

 n
ee

ds
. (

S
ee

 a
pp

en
di

x 
fo

r
lo

ca
l. 

S
ta

te
 a

nd
 n

at
io

na
l m

en
ta

l h
ea

lth
 g

oa
ls

 a
nd

S
ta

te
, a

nd
 N

at
io

n 
to

 s
ol

ve
 m

en
ta

l h
ea

lth
 p

ro
b-

le
m

s 
an

d 
co

ns
is

te
nt

 w
ith

 th
e 

m
en

ta
l h

ea
lth

 p
la

ns
an

d 
pr

io
rit

ie
s 

fo
r 

th
e 

sp
ec

ifi
c 

ge
og

ra
ph

ic
 a

re
a 

in
-

so
ur

ce
s.

)

S
tu

dy
 S

ta
te

 a
nd

 c
om

m
un

ity
 m

en
ta

l h
ea

lth
 p

la
n

pr
io

rit
ie

s?

W
ha

t c
on

tr
ib

ut
io

n 
is

 th
e 

pr
op

os
ed

 p
ro

gr
am

 e
x-

vo
lv

ed
. I

t s
ho

ul
d 

al
so

 b
e 

co
ns

is
te

nt
 w

ith
 e

xi
st

in
g

an
d 

re
gi

on
al

 h
ea

lth
 p

la
ns

.
pe

tte
d 

to
 m

ak
e 

to
w

ar
d 

so
lv

in
g 

hi
gh

 p
rio

rit
y 

m
en

-
an

d 
po

te
nt

ia
l m

an
po

w
er

 r
es

ou
rc

es
 a

nd
 in

cl
ud

e 
a

ta
l h

ea
lth

 p
ro

bl
em

s?
 H

ow
 w

ill
it 

fo
st

er
 m

or
e 

ef
-

st
ra

te
gy

 fo
r 

ef
fe

ct
iv

e 
ut

ili
za

tio
n 

of
 li

m
ite

d 
m

an
-

R
ev

ie
w

 a
va

ila
bl

e 
ep

id
em

io
lo

gi
c 

an
d 

m
an

po
w

er
fe

ct
iv

e 
ut

ili
za

tio
n 

of
 e

xi
st

in
g 

m
an

po
w

er
? 

S
pr

ea
d

po
w

er
 to

 m
ee

t h
ig

h 
pr

io
rit

y 
ne

ed
s.

in
fo

rm
at

io
n 

an
d 

ot
he

r 
su

rv
ey

s.
ef

fe
ct

?

In
cl

ud
e 

in
fo

rm
ed

 c
iti

ze
ns

 a
nd

 p
ro

fe
ss

io
na

ls
 a

s
H

as
 th

e 
pr

el
im

in
ar

y 
in

ve
st

ig
at

io
n 

co
ve

re
d 

al
l r

e-
so

ur
ce

s 
of

 in
fo

rm
at

io
n 

fo
r 

pr
og

ra
m

 p
la

nn
in

g.
la

te
d 

ar
ea

s 
an

d 
yi

el
de

d 
ad

eq
ua

te
 in

fo
rm

at
io

n 
fo

r
pr

el
im

in
ar

y 
de

ci
si

on
s 

on
 tr

ai
ni

ng
 n

ee
ds

 a
ro

un
d

M
ak

e 
fo

rm
al

 o
r 

in
fo

rm
al

 s
ur

ve
y 

of
 c

om
m

un
ity

at
tit

ud
es

 a
nd

 n
ee

ds
.

w
hi

ch
 a

 p
ro

gr
am

 c
an

 b
e 

bu
ilt

?

Is
 th

er
e 

ad
eq

ua
te

 b
as

el
in

e 
da

ta
 b

y 
w

hi
ch

 to
 e

va
l-

D
is

cu
ss

 p
ro

gr
am

 w
ith

 lo
ca

l a
nd

 r
eg

io
na

l m
en

ta
l

ua
te

 (
at

 le
as

t i
nf

or
m

al
ly

) 
th

e 
re

le
va

nc
e 

an
d 

im
-

he
al

th
 a

nd
 r

eg
io

na
l h

ea
lth

 a
ut

ho
rit

ie
s.

pa
ct

 c
f t

he
 c

on
tin

ui
ng

 e
du

ca
tio

n 
pr

og
ra

m
 o

n 
hi

gh
pr

io
rit

y 
m

en
ta

l h
ea

lth
 n

ee
ds

 a
nd

 m
an

po
w

er
?

2.
 T

he
 c

on
tin

ui
ng

 e
du

ca
tio

n 
pr

og
ra

m
 s

ho
ul

d 
be

D
ef

in
e 

pr
og

ra
m

's
 o

pe
ra

tio
na

l i
de

nt
ity

 w
ith

in
 th

e
Is

 th
e 

pr
og

ra
m

 c
on

si
st

en
t w

ith
 th

e 
go

al
s 

an
d 

ob
-

an
 in

te
gr

al
 p

ar
t o

f, 
or

 a
t l

ea
st

 c
om

pa
tib

le
 w

ith
.

sp
on

so
rin

g 
or

ga
ni

za
tio

n 
an

d 
w

ith
in

th
e 

co
m

-
je

ct
iv

es
 o

f t
he

 s
po

ns
or

in
g 

or
ga

ni
za

tio
n?

 H
as

 th
e

th
e

na
tu

re
of

th
e 

sp
on

so
rin

g
in

st
itu

tio
n.

 T
he

m
un

ity
. R

ea
d 

ca
re

fu
lly

 a
ny

 o
ffi

ci
al

 s
ta

te
m

en
ts

 a
s

sp
on

so
rin

g 
in

st
itu

tio
n 

de
m

on
st

ra
te

d 
by

 p
as

t p
er

-
sp

on
so

rin
g 

or
ga

ni
za

tio
n(

s)
 s

ho
ul

d 
ha

ve
 a

 h
is

to
ry

to
 th

e 
na

tu
re

 a
nd

 m
is

si
on

 o
f t

he
 s

po
ns

or
in

g 
in

-
fo

rm
an

ce
 o

r 
cu

rr
en

t i
nv

es
tm

en
t o

f r
es

ou
rc

es
 a

of
 C

om
m

itm
en

t t
o 

ed
uc

at
io

n 
an

d 
to

 th
e 

ob
je

c-
st

itu
tio

n.
 B

ec
om

e 
in

fo
rm

ed
 a

s 
to

 th
e 

im
ag

e 
of

 th
e

co
m

m
itm

en
t t

o 
th

e 
ob

je
ct

iv
es

 o
f t

he
 c

on
tin

ui
ng

tiv
es

of
th

e
pr

op
os

ed
co

nt
in

ui
ng

ed
uc

at
io

n
or

ga
ni

za
tio

n 
an

d 
its

 p
ur

po
se

 in
 th

e 
m

in
ds

 o
f i

ts
ed

uc
at

io
n 

pr
og

ra
m

?
pr

og
ra

m
or

 a
t l

ea
st

 p
ro

vi
de

 fi
rm

 e
vi

de
nc

e 
of

 in
-

of
fic

ia
ls

 a
nd

 o
f o

ut
si

de
rs

, p
ar

tic
ul

ar
ly

 in
 th

e 
m

in
ds

te
rt

 to
 d

ev
el

op
 s

uc
h 

a 
hi

st
or

y.
of

 p
ot

en
tia

l p
ar

tic
ip

an
ts

 in
 th

e 
co

nt
in

ui
ng

 e
du

ca
-

tio
n 

pr
og

ra
m

.



3.
 C

om
m

un
ity

 a
ge

nc
ie

s 
an

d 
co

ns
um

er
s 

w
ith

 in
-

te
re

st
s 

re
la

te
d 

to
 th

e 
tr

ai
ni

ng
 p

ro
gr

am
 a

re
a 

sh
ou

ld
be

 in
vo

lv
ed

 in
 th

e 
pl

an
ni

ng
 a

nd
 d

ev
el

op
m

en
t, 

an
d

w
he

re
 a

pp
ro

pr
ia

te
, t

he
 o

pe
ra

tio
n 

of
 th

e 
pr

og
ra

m
.

C
on

ta
ct

 a
ge

nc
ie

s 
w

ith
 r

el
at

ed
 in

te
re

st
s,

 a
na

 b
e-

co
m

e 
in

fo
rm

ed
 a

s 
to

 th
ei

r 
re

so
ur

ce
s 

an
d 

ac
tiv

iti
es

.

Id
en

tif
y 

th
e 

gr
ou

ps
 a

nd
 th

ei
r 

fu
nc

tio
ns

 to
 b

e 
in

-
vo

lv
ed

 in
 th

e 
pl

an
ni

ng
.

D
ev

el
op

 r
el

at
io

ns
hi

ps
 w

ith
 c

om
m

un
ity

 a
ge

nc
ie

s
w

hi
ch

 m
ig

ht
 s

er
ve

 a
s 

ed
uc

at
io

na
l r

es
ou

rc
es

.

E
st

ab
lis

h 
pl

an
ni

ng
 a

nd
 e

va
lu

at
io

n 
an

d/
or

 a
dv

is
or

y
co

m
m

itt
ee

, r
ep

re
se

nt
in

g 
ke

y 
ag

en
ci

es
' s

tu
de

nt
s,

ex
pe

rt
s 

in
 th

e 
di

sc
ip

lin
e,

 in
 e

du
ca

tio
n,

 a
nd

 in
 a

d-
m

in
is

tr
at

io
n 

an
d 

fin
an

ce
.

In
vo

lv
e 

re
la

te
d 

in
te

re
st

 g
ro

up
s 

in
 e

va
lu

at
io

n 
pl

an
s.

In
 w

ha
t w

ay
s 

w
er

e 
co

m
m

un
ity

 a
ge

nc
ie

s 
w

ith
 r

e-
la

te
d 

in
te

re
st

s,
 a

nd
 c

on
su

m
er

s 
of

 th
e 

pr
og

ra
m

 in
-

vo
lv

ed
 in

 it
s 

pl
an

ni
ng

, o
pe

ra
tio

n,
 a

nd
 e

va
lu

at
io

n?

D
oe

s 
th

e 
pr

og
ra

m
 fi

t s
uf

fic
ie

nt
ly

 w
el

l i
nt

o 
cu

rr
en

t
tr

en
ds

 a
nd

 v
al

ue
s 

in
 th

e 
co

m
m

un
ity

 th
at

 th
e 

pr
o-

gr
am

 "
ha

s 
lo

ts
 o

f t
hi

ng
s 

go
in

g 
fo

r 
it"

 in
 a

dd
iti

on
to

 th
e 

pr
im

ar
y 

sp
on

so
rs

hi
p?

4.
 T

he
 im

pa
ct

 o
f t

he
 p

ro
po

se
d 

pr
og

ra
m

 o
n 

th
e

po
w

er
 s

tr
uc

tu
re

s,
 m

ut
ua

l i
nt

er
es

ts
, c

om
pe

tit
iv

e
po

si
tio

ns
, e

co
no

m
ic

s 
an

d 
po

lit
ic

s 
of

 r
el

at
ed

 a
ge

n-
ci

es
 a

nd
 p

er
so

ns
 s

ho
ul

d 
be

 ta
ke

n 
in

to
 c

on
si

de
ra

-
tio

n 
du

rin
g 

th
e 

pl
an

ni
ng

.

A
na

ly
ze

 w
ha

t p
ro

bl
em

s 
sh

ar
ed

 b
y 

ot
he

r 
ag

en
ci

es
th

e 
pr

op
os

ed
 p

ro
gr

am
 w

ou
ld

 h
el

p 
to

 s
ol

ve
.

A
na

ly
ze

 w
he

th
er

 th
e 

pr
op

os
ed

 p
ro

gr
am

 w
ill

 p
os

e
an

y 
th

re
at

s 
or

 p
ro

bl
em

s 
fo

r 
ag

en
ci

es
, o

r 
in

di
-

vi
du

al
s 

w
ith

 r
el

at
ed

 o
r 

ov
er

-la
pp

in
g 

or
 c

on
fli

ct
in

g
Iin

te
re

st
s.

W
ha

t m
et

ho
ds

 w
er

e 
us

ed
 to

 e
xp

lo
re

 a
nd

 r
es

ol
ve

po
te

nt
ia

l
co

nf
lic

ts
 o

f i
nt

er
es

t b
ot

h 
w

ith
in

th
e

sp
on

so
rin

g 
or

ga
ni

za
tio

n 
an

d 
am

on
g 

or
ga

ni
za

tio
ns

w
ith

 r
el

at
ed

 in
te

re
st

s 
an

d 
pu

rp
os

es
. A

re
 th

er
e 

di
s-

to
rt

ed
 v

ie
w

s 
of

 th
e 

pr
og

ra
m

 o
r 

its
 s

po
ns

or
s 

w
hi

ch
ha

nd
ic

ap
 it

s 
su

cc
es

s 
an

d 
th

at
 w

ou
ld

 b
e 

am
en

ab
le

to
 a

cc
ur

at
e 

in
fo

rm
at

io
n 

an
d 

co
m

m
un

ic
at

io
n?

C
D



8 
C

H
A

R
T

 9

E
du

ca
tio

n
IS

 T
H

E
 P

R
O

G
R

A
M

 B
A

S
E

D
 O

N
 S

O
U

N
D

E
D

U
C

A
T

IO
N

A
L 

T
H

E
O

R
Y

 &
 P

R
A

C
T

IC
E

?

A
. P

rin
ci

pl
es

B
. P

la
nn

in
g,

 D
at

a 
G

at
he

rin
g,

 D
ec

is
io

n 
M

ak
in

g
C

. S
ug

ge
st

ed
 E

va
lu

at
io

n 
Q

ue
st

io
ns

1.
 S

ou
nd

 e
du

ca
tio

n:
-is

 b
as

ed
 o

n 
tr

ai
ne

e,
 c

om
m

un
ity

 a
nd

 fa
cu

lty
 in

-
vo

lv
em

en
t i

n 
th

e 
pl

an
ni

ng
 a

nd
 e

du
ca

tin
g 

pr
oc

-
es

se
s.

N
O

T
E

: S
ee

 C
om

m
un

ity
 In

vo
lv

em
en

t C
ha

rt
 1

-B
 fo

r
st

ep
s 

to
 ta

ke
 to

 g
ai

n 
ed

uc
at

io
na

l i
nv

ol
ve

-
m

en
t.

W
ha

t r
ol

e 
is

 p
la

ye
d 

by
 fe

llo
w

 p
ro

fe
ss

io
na

ls
, p

ro
-

sp
ec

tiv
e 

te
nu

ity
 m

em
be

rs
, t

ra
in

ee
s 

an
d 

ed
uc

at
or

s
in

 a
ss

es
si

ng
 tr

ai
ni

ng
 n

ee
ds

, d
ef

in
in

g 
pr

og
ra

m
's

pu
rp

os
e,

de
ve

lo
pi

ng
pr

og
ra

m
an

d
ev

al
ua

tio
n

pl
an

s?

W
ha

t p
ro

vi
si

on
s 

ar
e 

m
ad

e 
fo

r 
st

ud
en

t p
ar

tic
ip

a-
tio

n 
in

 th
e 

ac
tiv

e 
ed

uc
at

io
na

l p
ro

ce
ss

?

If 
te

ac
hi

ng
 r

es
ou

rc
e 

or
ga

ni
za

tio
ns

 a
re

 u
se

d,
 d

o
th

es
e 

co
op

er
at

e 
an

d 
m

ak
e 

si
gn

ifi
ca

nt
 c

on
tr

ib
u-

tio
ns

 to
 th

e 
pl

an
ni

ng
 a

nd
 e

du
ca

tio
na

l p
ro

ce
ss

?

2. is
 b

as
ed

 o
n 

ca
re

fu
lly

 s
el

ec
te

d 
tr

ai
ne

es
, s

cr
ee

ne
d

to
 m

at
ch

 th
ei

r 
ne

ed
s 

to
 th

e 
sp

ec
ifi

c 
tr

ai
ni

ng
be

in
g 

of
fe

re
d 

an
d 

th
ei

r 
st

ra
te

gi
c 

si
gn

ifi
ca

nc
e

fo
r 

ef
fe

ct
iv

e 
ut

ili
za

tio
n 

of
 e

xi
st

in
g 

m
an

po
w

er
.

D
ef

in
e 

ta
rg

et
 tr

ai
ne

e 
po

pu
la

tio
n 

an
d 

th
ei

r 
re

le
-

va
nc

e 
to

 m
en

ta
l h

ea
lth

 m
an

po
w

er
 s

tr
at

eg
y 

fo
r 

th
e

ar
ea

 b
ei

ng
 s

er
ve

d.
 D

ef
in

e 
bo

th
 th

e 
to

ta
l u

ni
ve

rs
e

of
 p

ot
en

tia
l t

ra
in

ee
s 

an
d 

th
e 

cr
ite

ria
 fo

r 
se

le
ct

in
g

ac
tu

al
 tr

ai
ne

es
su

ch
 a

s 
th

ei
r 

nu
m

be
r 

an
d 

qu
al

i-
fic

at
io

ns
.

D
ev

is
e 

sc
re

en
in

g 
m

ea
su

re
s 

to
 s

el
ec

t t
ra

in
ee

s 
an

d
to

 s
cr

ee
n 

ou
t i

na
pp

ro
pr

ia
te

 p
ot

en
tia

l t
ra

in
ee

s.

D
ev

is
e 

pr
om

ot
io

na
l m

et
ho

ds
 to

at
tr

ac
t a

pp
ro

-
pr

ia
te

 tr
ai

ne
es

.

W
er

e 
th

e 
m

et
ho

ds
 u

se
d 

to
 s

el
ec

t a
 tr

ai
ne

e 
gr

ou
p

ap
pr

op
ria

te
 to

 th
e 

pr
op

os
ed

 e
du

ca
tio

na
l p

ro
gr

am
an

d 
its

 o
bj

ec
tiv

es
?

3. is
 b

as
ed

 o
n 

sp
ec

ifi
c 

ed
uc

at
io

na
l o

bj
ec

tiv
es

, p
re

f-
er

ab
ly

 s
ta

te
d 

in
 b

eh
av

io
ra

l t
er

m
s,

 w
hi

ch
 r

ef
le

ct
th

e 
ne

ed
s 

of
 tr

ai
ne

es
 a

nd
 o

f t
he

 c
om

m
un

ity
 th

ey
w

ill
 s

er
ve

.

-is
 b

as
ed

 o
n 

tr
ai

ne
es

' r
ea

di
ne

ss
 to

 le
ar

n 
an

d 
co

m
-

m
un

ity
 r

ea
di

ne
ss

 fo
r 

pr
og

ra
m

.

is
 b

as
ed

 o
n 

ac
hi

ev
in

g 
a 

m
ea

su
ra

bl
e 

ou
tc

om
e

co
ns

is
te

nt
 w

ith
 th

e 
ed

uc
at

io
na

l o
bj

ec
tiv

es
.

S
am

pl
e 

tr
ai

ne
e 

an
d/

or
 c

om
m

un
ity

 n
ee

ds
 (

fe
lt 

an
d

un
fe

lt)
 a

nd
 r

ea
di

ne
ss

 b
y 

fo
rm

al
 o

r 
in

fo
rm

al
 s

ur
-

ve
ys

, a
nd

 in
te

rv
ie

w
s 

w
ith

 k
ey

 le
ad

er
s 

an
d 

po
te

n-
tia

l t
ra

in
ee

s.

C
on

si
de

r 
th

e 
"r

ip
pl

e 
ef

fe
ct

"h
ow

 tr
ai

ne
es

w
ill

sp
re

ad
 b

en
ef

its
 o

f t
he

ir 
le

ar
ni

ng
 to

 p
ro

fe
ss

io
na

ls
an

d 
al

lie
d 

pe
rs

on
ne

l t
o 

th
e 

be
ne

fit
 o

f t
he

 c
om

-
m

un
ity

.

D
ef

in
e 

pr
og

ra
m

 o
bj

ec
tiv

es
 in

 te
rm

s 
of

 tr
ai

ne
e 

an
d

co
m

m
un

ity
 n

ee
ds

 a
nd

 r
ea

di
ne

ss
, u

si
ng

 s
pe

ci
fic

be
ha

vi
or

al
 c

rit
er

ia
 w

he
n 

po
ss

ib
le

.

W
ha

t m
et

ho
ds

 fo
r 

as
se

ss
in

g 
ne

ed
s 

w
er

e 
us

ed
?

A
re

 n
ee

ds
 c

le
ar

ly
 s

pe
ci

fie
d 

in
 t!

-.
c 

pr
og

ra
m

 p
la

ns
an

d 
ar

e 
ob

je
ct

iv
es

 d
ef

in
ed

in
te

rm
s 

of
 th

es
e

ne
ed

s?
 A

re
 th

e 
ed

uc
at

io
na

l o
bj

ec
tiv

es
 c

le
ar

ly
 d

e-
fin

ed
 in

 b
eh

av
io

ra
: t

er
m

s?
 W

ha
t w

ill
 b

e 
th

e 
cr

i-
te

ria
 a

nd
 m

et
ho

ds
 fo

r 
as

se
ss

in
g 

w
he

th
er

 th
e 

ed
u-

ca
tio

na
l o

bj
ec

tiv
es

 h
av

e 
be

en
 a

cc
om

pl
is

he
d?

D
oe

s 
a 

pu
rp

os
e 

st
at

em
en

t i
n 

th
e 

pr
og

ra
m

 p
la

n
cl

ea
rly

 s
po

t7
ify

 th
e 

lo
ng

-r
an

ge
 o

bj
ec

tiv
es

 b
as

ed
 o

n
ne

ed
s 

of
 v

ar
io

us
 c

on
st

itu
en

ci
es

?



.
.

.

4. is
 b

as
ed

 o
n 

a 
ca

re
fu

ily
 p

la
nn

ed
 p

ro
gr

am
 o

ut
lin

e
an

d 
tim

et
ab

le
 w

hi
ch

 p
er

m
its

 a
m

pl
e 

tim
e 

to
 a

c-
co

m
pl

is
h 

go
al

s,
 a

nd
 fo

r 
in

di
vi

du
al

 in
st

ru
ct

io
n

as
 n

ee
de

d.

-u
til

iz
es

 a
 v

ar
ie

ty
 o

f m
et

ho
ds

, m
at

er
ia

ls
 a

nd
 c

om
-

m
un

ity
 r

es
ou

rc
es

. M
et

ho
ds

 a
re

 c
on

si
st

en
t w

ith
ob

je
ct

iv
es

 a
nd

 a
re

 a
pp

ro
pr

ia
te

 to
 th

e 
pa

rt
ic

ul
ar

tr
ai

ne
es

.

co
nt

ai
ns

 a
pp

ro
pr

ia
te

 a
m

ou
nt

s 
of

 q
ua

lit
y 

su
bj

ec
t

m
at

te
r 

pr
es

en
te

d 
in

 k
ee

pi
ng

 w
ith

 th
e 

pr
in

ci
pl

es
of

 th
e 

di
sc

ip
lin

e(
s)

 b
ei

ng
 ta

ug
ht

.

D
ev

el
op

 d
et

ai
le

d 
pr

og
ra

m
 o

ut
lin

e 
an

d 
tim

et
ab

le
w

hi
ch

 s
ta

te
s 

ge
ne

ra
l o

bj
ec

tiv
es

, o
bj

ec
tiv

es
 fo

r 
sp

e-
ci

fic
 te

ac
hi

ng
-le

ar
ni

ng
 e

xp
er

ie
nc

es
, a

nd
 s

ug
ge

st
s

m
at

er
ia

ls
, m

et
no

ds
 a

nd
 r

es
ou

rc
es

 to
 b

e 
us

ed
.

C
on

su
lt 

lit
er

at
ur

e 
an

d 
ed

uc
at

io
na

l e
xp

er
ts

 r
eg

ar
d-

in
g

ed
uc

at
io

na
l m

et
ho

do
io

gy
. P

ro
vi

de
te

ac
he

r
tr

ai
ni

ng
 in

 e
du

ca
tio

na
l m

et
ho

ds
 a

nd
 m

at
er

ia
ls

.

U
se

 p
ro

sp
ec

tiv
e 

fa
cu

lty
, c

ol
le

ag
ue

s,
 s

ub
je

ct
 s

pe
-

ci
al

is
ts

in
 d

ev
el

op
in

g 
co

nt
en

t a
nd

 o
rg

an
iz

at
io

n
w

ith
in

 T
he

 fr
am

ew
or

k 
of

 th
e 

pr
og

ra
m

 o
bj

ec
tiv

es
.

D
oe

s 
th

e 
pl

an
re

fle
ct

 a
 p

ro
gr

am
 o

f a
de

qu
at

e
sc

op
e 

an
d 

em
ph

as
is

 o
rie

nt
ed

 to
w

ar
d 

ac
hi

ev
in

g
st

at
ed

 o
bj

ec
tiv

es
?

A
re

 th
e 

ed
uc

at
io

na
l m

et
ho

ds
 a

nd
 m

at
er

ia
ls

 s
e-

le
ct

ed
 fo

r 
ef

fe
ct

iv
en

es
s,

 a
nd

 d
o 

th
ey

 r
ef

le
ct

 v
a-

rie
ty

? 
A

re
 th

e 
m

et
ho

ds
 c

on
si

st
en

t w
ith

 th
e 

ob
-

je
ct

iv
es

?

W
ha

t m
et

ho
ds

 w
er

e 
us

ed
 to

 a
ss

ur
e 

hi
gh

 q
ua

lit
y

co
nt

en
t?

.

5. pr
ov

id
es

 fo
r 

fle
xi

bi
lit

y 
in

 p
la

nn
in

g 
an

d 
ca

rr
y-

th
ro

ug
h 

so
 n

ee
de

d 
m

od
ifi

ca
tio

ns
 m

ay
 b

e 
m

ad
e

du
rin

g 
th

e 
co

ur
se

.

C
on

su
lZ

 fa
cu

lty
 a

nd
 tr

ai
ne

es
 p

er
io

di
ca

lly
 to

 d
et

er
-

m
in

e 
if

te
ac

hi
ng

-le
ar

ni
ng

 n
ee

ds
 a

re
 b

ei
ng

 m
et

.
(C

on
tin

uo
us

 e
va

lu
at

io
n 

by
 in

st
ru

ct
or

s 
an

d 
st

u-
de

nt
s.

)

C
an

 th
e 

pr
og

ra
m

 a
da

pt
 q

ui
ck

ly
 to

 c
ha

ng
in

g 
ne

ed
s

an
d 

co
nd

iti
on

s?

6. is
 d

es
ig

ne
d 

to
 a

ch
ie

ve
 c

on
tin

uo
us

 fe
ed

-b
ac

k
fr

om
 tr

ai
ne

es
, f

ac
ul

ty
 a

nd
 o

th
er

s 
fo

r 
th

e 
pu

r-
po

se
 o

f c
on

tin
ui

ng
 a

nd
 fi

na
l e

va
lu

at
io

n 
of

 th
e

pr
og

ra
m

.

D
ev

el
op

 a
 c

on
tin

uo
us

 a
nd

 fi
na

l e
va

lu
at

io
n 

pl
an

w
hi

ch
 is

 a
n 

in
te

gr
al

 p
ar

t o
f t

he
 p

ro
gr

am
 p

la
n 

an
d

tim
et

ab
le

.

D
ec

id
e 

w
hi

ch
fo

rm
al

 a
nd

 in
fo

rm
al

ev
al

ua
tio

n
te

ch
ni

qu
es

 to
 p

ro
gr

am
 in

to
 th

e 
co

ur
se

.

D
ef

in
e 

ba
si

c 
da

ta
 u

se
fu

l
fo

r 
ev

al
ua

tio
n 

w
hi

ch
sh

ou
ld

 b
e 

ga
th

er
ed

 th
ro

ug
h 

ad
m

in
is

tr
at

iv
e 

pr
o-

ce
du

re
ss

tu
de

nt
s'

 b
ac

kg
ro

un
d 

pr
ep

ar
at

io
n,

 e
n-

ro
llm

en
t f

ig
ur

es
, a

tte
nd

an
ce

, p
re

lim
in

ar
y 

en
ro

ll-
m

en
t q

ue
st

io
nn

ai
re

, s
tu

de
nt

 g
ra

de
s,

 e
tc

.

A
re

 fi
nd

in
gs

 fr
om

 c
on

tin
ui

ng
 e

va
lu

at
io

n 
be

in
g 

fe
d

ba
ck

 in
to

 th
e 

pr
og

ra
m

 to
 a

cc
om

pl
is

h 
on

-g
oi

ng
im

pr
ov

em
en

t?

W
ha

t p
ro

vi
si

on
s 

ar
e 

m
ad

e 
fo

r 
fo

rm
al

 o
r 

in
fo

rm
al

te
st

in
g 

pr
oc

ed
ur

es
 to

 o
bt

ai
n 

co
nt

in
uo

us
 fe

ed
-b

ac
k

fr
om

 tr
ai

ne
es

, t
he

 c
om

m
un

ity
, e

tc
.?

W
er

e 
fo

llo
w

-u
p 

qu
es

tio
nn

ai
re

s 
or

 in
te

rv
ie

w
s 

em
-

pl
oy

ed
 to

 g
ai

n 
in

fo
rm

at
io

n 
on

 h
ow

 tr
ai

ne
es

 p
as

se
d

al
on

g 
th

e 
be

ne
fit

s 
of

 th
ei

r 
tr

ai
ni

ng
 to

 o
th

er
s 

an
d

ho
w

 th
ei

r 
pa

tie
nt

s 
or

 c
lie

nt
s 

be
ne

fit
te

d.
?

7. is
 b

as
ed

 o
n 

an
 o

pt
im

um
 n

um
be

r 
of

 h
ig

hl
y 

qu
al

i-
fle

d 
in

st
ru

ct
or

s 
an

d 
a 

ra
tio

 o
f s

tu
de

nt
s 

ba
se

d 
on

m
ax

im
um

 le
ar

ni
ng

 in
 r

el
at

io
n 

to
 ti

m
e,

 c
os

t a
nd

ed
uc

at
io

na
l m

et
ho

ds
 u

se
d.

A
rr

an
ge

fo
r

hi
gh

ly
qu

al
ifi

ed
in

st
ru

ct
or

s
an

d
ne

ed
ed

 s
up

po
rt

 p
er

so
nn

el
.

D
ef

in
e 

in
st

ru
ct

or
s'

 r
es

po
ns

ib
ili

tie
s 

cl
ea

rly
.

A
re

 c
rit

er
ia

 o
f s

ta
ff 

se
le

ct
io

n 
cl

ea
r?

Is
 th

e 
fa

cu
lty

 a
de

qu
at

e 
bo

th
 in

 q
ua

lit
y 

an
d 

qu
an

-
tit

y?
 A

re
 th

ei
r 

in
st

ru
ct

io
na

l r
es

po
ns

ib
ili

tie
s 

cl
ea

rly
de

fin
ed

? 
Is

 th
er

e 
pr

ov
is

io
n 

fo
r 

fa
cu

lty
 m

ee
tin

gs
an

d 
fa

cu
lty

 d
ev

el
op

m
en

t?

6. is
 b

as
ed

 o
n 

ad
eq

ua
te

 b
ac

k-
up

 a
dm

in
is

tr
at

iv
e 

an
d

ot
he

r 
se

rv
ic

e 
pe

rs
on

ne
l t

o 
br

in
g 

fa
cu

lty
 to

 m
ax

-
im

um
 e

ffi
ci

en
cy

.

P
ro

vi
de

 fo
r 

ad
eq

ua
te

 a
dm

in
is

tr
at

iv
e 

se
rv

ic
es

 to
th

e 
pr

of
es

si
on

al
 s

ta
ff.

A
re

 a
ll 

ne
ce

ss
ar

y 
st

af
f s

er
vi

ce
s 

pr
ov

id
ed

 fo
r?

D
o 

in
st

ru
ct

or
s 

ha
ve

 ti
m

e 
to

 r
ef

le
ct

 o
n 

an
d 

re
vi

ew
cr

iti
ca

lly
 th

ei
r 

te
ac

hi
ng

 a
nd

 th
e 

pr
og

re
ss

 o
f t

he
tr

ai
ne

es
?



C
H

A
R

T
3'

A
dm

in
is

tr
at

io
nF

in
an

ce
H

A
V

E
 A

D
E

Q
U

A
T

E
 F

IN
A

N
C

IN
G

 A
N

D
 A

D
M

IN
IS

T
R

A
T

IO
N

 B
E

E
N

 P
R

O
V

ID
E

D
 F

O
R

?

A
. P

rin
ci

pl
es

6 
P

la
nn

in
g.

 D
at

a 
G

at
he

rin
g.

 D
ec

is
io

n 
M

ak
in

g
C

. S
ug

ge
st

ed
 E

va
lu

at
io

n 
Q

ue
st

io
ns

1.
 S

ou
nd

 A
dm

in
is

tr
at

iv
e 

an
d 

F
in

an
ci

al
 M

an
ag

e-
m

en
t:

ad
va

nc
es

 th
e 

ed
uc

at
io

na
l a

im
s 

of
 th

e 
pr

og
ra

m
th

ro
ug

h 
pr

ov
id

in
g 

se
rv

ic
es

 to
 th

at
 p

ro
gr

am
.

O
ut

lin
e

th
e

ki
nd

of
ad

m
in

is
tr

at
iv

e
st

ru
ct

ur
e

ne
ed

ed
.

S
ee

k 
m

an
ag

em
en

t a
nd

 fi
na

nc
ia

l g
ui

da
nc

e 
fr

om
ex

pe
rt

s 
in

 th
es

e 
ar

ea
s.

 C
on

si
de

r 
m

em
be

rs
hi

p 
of

su
ch

 e
xp

er
ts

 o
n 

pl
an

ni
ng

 c
om

m
itt

ee
.

A
re

 o
ffi

ce
 s

er
vi

ce
s 

ad
eq

ua
te

 in
 q

ua
nt

ity
 a

nd
 q

ui
ll-

ity
?

A
re

 in
qu

iri
es

 a
nd

 r
eg

is
tr

at
io

ns
 h

an
dl

ed
 p

ro
rn

pu
y9

2. -p
ro

vi
de

s 
ad

eq
ua

te
 c

om
m

un
ic

at
io

ns
 s

er
vi

ce
.

P
ro

vi
de

 e
ffe

ct
iv

e 
pr

om
ot

io
n 

an
d 

pu
bl

ic
 r

el
at

io
ns

se
rv

ic
e.

Is
 th

e 
pr

om
ot

io
n 

pr
og

ra
m

 r
ec

ru
iti

ng
 d

es
ire

d 
a-

en
te

le
? 

D
o 

pr
om

ot
io

n 
m

at
er

ia
ls

 a
cc

ur
at

el
y 

re
lie

d
th

e 
qu

iA
lly

 a
nd

 s
pi

rit
 o

f t
he

 p
ro

gr
am

? 
Is

 p
ro

m
o-

tio
n 

us
ed

 to
 h

el
p 

br
in

g 
to

ge
th

er
 u

np
er

m
ve

d
ne

ed
s 

of
 s

tu
de

nt
s 

w
ith

 th
ei

r 
fe

lt 
ne

ed
s?

A
re

 p
ro

m
ot

io
na

l c
os

ts
 e

xc
es

si
ve

 fo
r 

th
is

 p
ro

je
ct

.
po

ss
ib

ly
 r

ef
le

ct
in

g 
re

cr
ui

tm
en

t p
ro

bl
em

s 
ba

se
d 

on
fa

ct
or

s 
ot

he
r 

th
an

 r
ea

so
na

bl
e 

pr
om

ot
io

na
l m

ea
-

su
re

s?

3. -p
ro

vi
do

s 
fa

ci
lit

ie
s 

an
d 

pe
rs

on
ne

l f
or

 s
m

oo
th

 o
p-

er
at

lo
n 

of
 th

e 
pr

og
ra

m
.

R
es

er
ve

 s
ui

ta
bl

e 
m

ee
tin

g 
ro

om
s,

 la
bo

ra
to

rie
s,

 a
nd

ne
ed

ed
 e

qu
ip

m
en

t.

D
ev

el
op

co
nt

ra
ct

ua
l

an
d/

or
fin

an
ci

al
ar

ra
ng

e-
m

en
ts

 w
ith

pa
rt

ic
ip

at
in

g 
co

m
m

un
ity

 o
rg

an
iz

a-
tio

ns
.

A
re

 m
ee

tin
g 

ro
om

s 
ad

eq
ua

te
 in

 n
um

be
r,

 s
iz

e.
 fl

ex
-

ib
ili

ty
, c

om
fo

rt
, a

nd
 a

ttr
ac

tiv
en

es
s?

 A
re

 th
e 

lig
ht

-
in

g,
 v

en
til

at
io

n 
an

d 
st

or
ag

e 
fa

ci
lit

ie
s 

ad
eq

ua
te

?
Is

 th
er

e 
ad

eq
ua

te
 in

st
ru

ct
io

na
l e

qu
ip

m
en

t?
 Is

 th
e

sp
ac

e 
an

d 
eq

ui
pm

en
t u

se
d 

as
 c

lo
se

 to
 c

ap
ac

ity
 a

s
po

ss
ib

le
? 

Is
 th

e 
in

st
ru

ct
io

na
l e

qu
ip

m
en

t i
n 

op
ti-

m
al

 o
pe

ra
tin

g 
ca

pa
ci

ty
?

A
re

 r
el

at
io

ns
hi

ps
 w

ith
 p

ar
tic

ip
at

in
g 

or
ga

ni
za

tio
ns

bu
si

ne
ss

lik
e?

 A
re

 th
er

e 
co

nt
ra

ct
s 

or
 le

tte
rs

 o
f u

n-
de

rs
ta

nd
in

g 
de

fin
in

g 
m

ut
ua

l a
gr

ee
m

en
ts

? 
Is

 c
om

-
pe

ns
at

io
n 

ad
eq

ua
te

? 
A

re
 th

er
e 

ad
eq

ua
te

 e
at

in
g

an
d 

sl
ee

pi
ng

 a
rr

an
ge

m
en

ts
?

4. op
er

at
es

 o
n 

so
un

d 
pe

rs
on

ne
l m

an
ag

em
en

t p
ol

l-
ci

es
.

D
ef

in
e 

sp
ec

ifi
c 

qu
al

ifi
ca

tio
ns

 n
ee

de
d 

in
 th

e 
pr

o-
fe

ss
io

na
l s

ta
ff,

 w
ith

 jo
b 

de
sc

rip
tio

ns
.

P
la

n 
an

y 
ne

ed
ed

 o
rie

nt
at

io
n 

fo
r 

st
af

f.

Is
th

e 
st

af
f

fu
lly

 q
ua

lif
ie

d?
Is

 c
om

pe
ns

at
io

n 
of

pr
of

es
si

on
al

 s
ta

ff 
co

m
pe

tit
iv

e 
w

ith
 o

th
er

 in
st

itu
-

tio
ns

i

A
re

 n
ew

 in
st

ru
ct

or
s 

an
d 

le
ad

er
s 

gi
ve

n 
ad

eq
ua

te
or

ie
nt

at
io

n/
Is

th
e 

pe
rf

or
m

an
ce

 o
f t

he
 fa

cu
lty

as
se

ss
eu

?



5. pr
ov

id
es

 a
de

qu
at

e 
ba

ck
-u

p 
se

rv
ic

es
 fo

r 
st

af
f.

P
ro

vi
de

 fo
r 

ad
eq

ua
te

 s
er

vi
ce

s 
to

 s
up

po
rt

 fo
r 

pr
o-

fe
ss

io
na

l s
ta

ff 
(a

dm
in

is
tr

at
iv

e,
 m

ai
nt

en
an

ce
, c

le
ri-

ca
l a

nd
 s

er
vi

ce
 p

er
so

nn
el

.)

D
o 

le
ad

er
s 

an
d 

in
st

ru
ct

or
s 

re
ce

iv
e 

as
si

st
an

ce
 in

ro
om

 a
rr

an
ge

m
en

t f
or

 m
ax

im
um

 in
fo

rm
al

ity
 a

nd
in

te
ra

ct
io

n?

A
re

 p
hy

si
ca

l f
ac

ili
tie

s 
pr

op
er

ly
 s

af
eg

ua
rd

ed
, m

ai
n-

ta
in

ed
 in

 g
oo

d 
co

nd
iti

on
?

6. de
fin

es
 a

nd
 p

la
ns

 in
 d

et
ai

l a
ll 

co
st

s 
fo

r 
pe

rs
on

-
ne

l, 
se

rv
ic

es
, e

qu
ip

m
en

t, 
an

d 
fa

ci
lit

ie
s 

th
ro

ug
h-

ou
t t

he
 c

ou
rs

e 
of

 th
e 

pr
og

ra
m

.

pr
oj

ec
ts

 n
ee

d 
at

 a
ll 

st
ag

es
 o

f p
ro

gr
am

 d
ev

el
op

-
m

en
t, 

an
d 

m
ak

es
 a

llo
w

an
ce

s 
fo

r 
up

co
m

in
g

ne
ed

s,
 in

cl
ud

in
g 

ne
ed

 fo
r 

fo
llo

w
-u

p 
ev

al
ua

tio
n

st
ud

ie
s.

P
la

n 
bu

dg
et

 in
 d

et
ai

l a
nd

 p
ro

je
ct

 it
 s

te
p 

by
 s

te
p 

to
co

ve
r

th
e

pl
an

ni
ng

,
op

er
at

in
g 

an
d

fo
llo

w
in

g
th

ro
ug

h 
st

ag
es

 o
f t

he
 p

ro
gr

am
.

In
cl

ud
e 

in
 b

ud
ge

t p
la

n 
al

l c
os

ts
 fo

r 
co

m
pe

tit
iv

e
sa

la
rie

s 
fo

r 
pr

of
es

si
on

al
, a

dm
in

is
tr

at
iv

e 
an

d 
se

r-
vi

ce
 p

er
so

nn
el

; m
at

er
ia

ls
, f

ac
ili

tie
s,

 e
qu

ip
m

en
t a

nd
m

ai
nt

en
an

ce
, g

ue
st

 le
ct

ur
es

, p
la

nn
in

g 
co

m
m

itt
ee

co
st

s,
 e

tc
. S

al
ar

ie
s 

an
d 

fe
es

 c
on

si
st

en
t w

ith
 th

os
e

of
 c

om
pa

ra
bl

e 
na

tu
re

 b
y 

th
e 

sp
on

so
rin

g 
or

ga
ni

za
-

tio
n 

an
d 

ge
og

ra
ph

ic
 a

re
a.

A
ss

es
s 

in
cr

ea
si

ng
 c

os
ts

 a
ris

in
g 

ou
t o

f i
nc

re
as

in
g

in
vo

lv
em

en
t o

f r
el

at
ed

 g
ro

up
s,

 a
nd

 m
ak

e 
al

lo
w

-
an

ce
s 

fo
r 

th
es

e.

Is
 th

e 
bu

dg
et

 d
et

ai
le

d,
 r

ea
lis

tic
al

ly
 p

la
nn

ed
 a

nd
se

t u
p 

on
 a

 ti
m

et
ab

le
?

H
av

e 
al

l p
os

si
bl

e 
ex

pe
ns

es
 b

ee
n 

co
ns

id
er

ed
, i

n-
cl

ud
in

g 
pl

an
ni

ng
 c

os
ts

, e
va

lu
at

io
n 

co
st

s,
 e

tc
.

H
av

e 
tr

us
te

es
,

em
pl

oy
er

s 
an

d 
ot

he
r

fu
nd

in
g

so
ur

ce
s 

be
en

 s
uf

fic
ie

nt
ly

 in
fo

rm
ed

 a
nd

 in
vo

lv
ed

to
 s

ee
 th

e 
lo

ng
-t

er
m

 w
is

do
m

 a
nd

 e
ffi

ci
en

cy
 o

f c
on

-
tin

ui
ng

 e
du

ca
tio

n 
of

 s
ta

ff 
as

 a
n 

es
se

nt
ia

l c
om

po
-

ne
nt

 fo
r 

ef
fe

ct
iv

e 
ut

ili
za

tio
n

of
 m

an
po

w
er

 a
nd

de
liv

er
y 

of
 s

er
vi

ce
s?

7. --
se

ek
s 

to
 e

st
ab

lis
h 

so
un

d 
fin

an
ci

ng
 b

ot
h 

fo
r 

in
i-

tia
l p

ha
se

s 
of

 p
ro

gr
am

 a
nd

 fo
r 

on
go

in
g 

pr
o-

gr
am

.

O
ut

lin
e 

va
rio

us
 s

ou
rc

es
 o

f s
up

po
rt

 a
nd

 s
el

ec
t

so
un

de
st

. D
ev

el
op

 a
ux

ili
ar

y 
su

pp
or

t. 
D

ef
in

e 
th

es
e

in
 th

e 
pr

op
os

ed
 b

ud
ge

t. 
E

m
pl

oy
er

s 
an

d 
tr

ai
ne

es
sh

ou
ld

 p
ar

tic
ip

at
e 

in
 fi

na
nc

ia
l s

up
po

rt
 o

f t
he

 e
du

-
ca

tio
na

l p
ro

gr
am

, t
hu

s 
pr

ov
id

in
g 

an
 in

di
ca

tio
n 

of
its

 v
al

ue
 to

 th
em

 fo
r 

fu
lfi

lli
ng

 th
ei

r 
ow

n 
ob

je
c-

tiv
es

.

H
as

 e
ve

ry
 p

os
si

bl
e 

so
ur

ce
 o

f f
un

di
ng

 b
ee

n 
in

-
ve

st
ig

at
ed

? 
Is

 th
e 

pr
og

ra
m

 ta
ki

ng
 a

dv
an

ta
ge

 o
f

m
or

e 
th

an
 o

ne
 s

ou
rc

e 
of

 fu
nd

in
g?

 D
o 

em
pl

oy
er

s
an

d 
tr

ai
ne

es
 c

on
tr

ib
ut

e?
 Is

it 
de

ve
lo

pi
ng

 fu
tu

re
so

ur
ce

s 
fo

r 
a 

co
nt

in
ui

ng
 p

ro
gr

am
?

8.
ke

ep
s 

ac
cu

ra
te

 r
ec

or
ds

, a
nd

 g
at

he
rs

 b
as

el
in

e
da

ta
 fo

r 
us

e 
in

 p
ro

gr
am

 e
va

lu
at

io
n.

D
et

er
m

in
e 

ba
si

c 
ki

nd
s 

of
 u

se
fu

l d
at

a 
w

hi
ch

 s
ho

ul
d

be
 g

at
he

re
d 

in
 th

e 
pr

oc
es

s 
of

 r
eg

is
tr

at
io

n,
 a

nd
du

rin
g 

th
e 

co
ur

se
.

(a
tte

nd
an

ce
, s

tu
de

nt
 b

ac
k-

gr
ou

nd
, e

tc
.)

P
la

n 
ad

m
in

is
tr

at
iv

e 
an

d
-.

te
lt

tim
e 

ne
ed

ed
to

ga
th

er
 b

as
el

in
e 

da
ta

 a
nd

 k
ee

p 
re

co
rd

s,
 h

an
dl

e 
fo

l-
lo

w
up

 m
ai

lin
gs

, o
r 

co
m

pi
la

tio
ns

 o
f d

at
a 

fr
om

 te
st

s,
qu

es
tio

nn
ai

re
s,

 e
tc

.

A
re

 r
ec

or
ds

 a
cc

ur
at

e,
 a

s 
co

m
pr

eh
en

si
ve

 a
s 

ne
ce

s-
sa

ry
, a

s 
si

m
pl

e 
as

 p
ra

ct
ic

ab
le

. a
nd

 a
cc

es
si

bl
e?

A
re

 r
ou

tin
e 

da
ta

 g
at

he
re

d 
fo

r 
fu

tu
re

 e
va

lu
at

io
n?

9.
pr

ep
ar

es
 c

os
t a

na
ly

si
s 

an
d 

co
st

 e
ffe

ct
iv

en
es

s
st

ud
ie

s.

P
la

n 
w

ay
 o

f m
ea

su
re

 c
os

t e
ffe

ct
iv

en
es

s 
an

d 
co

st
be

ne
fit

.
H

av
e 

co
st

 e
ffe

ct
iv

en
es

s 
(n

um
be

r 
re

ac
he

d 
an

d 
ul

ti-
m

at
e 

im
pa

ct
 p

er
 d

ol
la

r 
sp

en
t)

 a
nd

 c
os

t b
en

ef
it

(b
en

ef
ic

ia
l c

ha
ng

es
 c

au
se

d 
in

 s
tu

de
nt

s 
pe

r 
do

lla
r

sp
en

t)
 b

ee
n 

m
ad

e?
 H

as
 th

e 
co

ns
ul

ta
tio

n 
an

d
as

si
st

an
ce

 o
f e

xp
er

ts
 in

 c
os

t a
na

ly
si

s 
be

en
 u

ti-
liz

ed
?



reference list
EVALUATION AND EVALUATIVE-RESEARCH
Abrahamson, Stephen, Evaluation in Continuing Medical Education, Journal of the American Medical

Association 206: 625, October 14, 1968.
Adler, Leta M., John E. Ware, and Allen J. Enelow, Changes in Medical Interviewing Style after In-

struction With Two Closed-Circuit Television Techniques, Journal of Medical Education 45:21-28,
January 1970.

Bergen, Bernard J., Professional Communities and the Evaluation of Demonstration Projects in Com-
munity Mental Health. American Journal of Public Health 55:1057-1066, July 1965.

Besco, Robert, Joseph Tiffin and Donald C. King, Evaluation Techniques for Management Develop-
ment Programs, Journal of the American Society for Training and Development 13:13-27, October
1959.

Chernushin and Galvin, Evaluation That Is Frankly Subjective, American Journal of Nursing 62:92-93,
February 1962.

Copp, John S., and Laurel Copp, Criteria for Case Construction, Nursing Outlook 2:277-279, April
1963.

Dressl, Paul L., and Lewis B. Mayhew 1954, Evaluation as an Aid to Instruction. In French, Sidney
J. (ed.) Accent on Teaching, New York: Harper and Brothers, pp. 297-320.

Erickson, Donald L., Analysis of AMA Continuing Education Accreditation Program Pre-Survey Ques-
tionnaire, March 14, 1969, pp. 1-4. (mimeographed) University of Illinois College of Medicine,
Chicago, Illinois.

Erickson, Donald L., Continuing Education Program Evaluation Self-Study Guide. University of Illinois
College of Medicine, Chicago, Illinois, May 1969.

Fivars, Grace and Doris Gosnell, Nursing Evaluation: the Problem and the Process; th6 Critical Inci-
dent Technique, New York 1966, MacMillan Co.

Gilpin, John, Design and Evaluation of Instructional Systems, AV Communication Review, 10:2,
March, April 1962.

Hallman, Shannon P., and Timothy Havey, An Exploratory Study of a Consultation Education Process
(an evaluation of a continuing education project for physicians) mimeographed. Raleigh, North
Carolina, 1969, North Carolina Department of Mental Health.

Herzog, Elizabeth, Some Guidelines for Evaluative Research, U.S. Department of Health, Education,
and Welfare, Children's Bureau, No. 378-1959.

Hutchinson, G.B., Evaluation of Preventive Services, Journal of Chronic Diseases, 11:497, 1960.
Hyman, Herbert, Survey Design and Analysis: Glencoe, Illinois, 1955, The Free Press.
Kirkpatrick, Donald L., 1967, Evaluation of Training. In Robert L. Craig and Lester R. Bittel (eds.)

Training and Development Handbook. New York, McGraw-Hill, pp. 87-112.
Klineberg, Otto, The Problem of Evaluation, International Social Science Bulletin, 7, 1955.
Knowles, Malcolm S., Evaluating Comprehensive Programs, Chapter VIII, The Modern Practice of

Adult Education N.Y., N.Y., 1970, Association Press.
MacMahon, Brian, et al., Principles in the Evaluation of Community Mental Health Programs, Ameri-

can Journal of Public Health, Vol. 51:963, July 1961.
McKeachie, W. J., Research on Teaching at the College and University Level, Handbook of Research

on Teaching, N. L. Gage, editor, Chicago 1963, Rand McNally and Company.
Miller, George E., et al., Teaching and Learning in Medical School, Chap. 14, Cambridge, 1962,

Howard University Press.
Parlette, Nicholas, Evaluation of Continuing Education, American Journal cf Public Health 60:316-

321, February 1970.
Parlette, Nicholas, Continuing Education in Public HealthThe Experience of the Western States,

1959-66, American Journal of Public Health 58:3, March 1968.
Payne, David A. The Specification and Measurement of Learning Outcome, Waltham, Massachusetts,

1968. Blaisdell Publishing Company.
Pearson, Judson B., editor, The Analysis of Short-Term Seminars in Psychiatry for Non-Psychiatrist

Physicians: A Progress Report for the Years 1963-66. Boulder, Colorado, 1966, Western Interstate
Commission for Higher Education.

14



Pearson, Judson B., editor, The Assessment of Short-Term Seminars in Psychiatry for Non-
Psychiatrist Physicians: A Progress Report for the Years 1966-68, Boulder, Colorado, 1969, West-
ern Interstate Commission for Higher Education.

Price, Elmina M., Learning Needs of Registered Nurses (Nursing Education Monographs) New York,
1967, Teachers' College Press, Teachers College, Columbia University.

Sellitiz, C., Jahoda, M., Deutsch, M., Cook, S., Research Methods in Social Relations, New York, 1960,
Henry Holt and Company.

Simpson, Ray H., Teacher Self Evaluation, New York, 1966, The MacMillan Company.
Stake, Robert E., Toward a Technology for the Evaluation of Educational Programs, Perspe.ctives of

Curriculum Evaluation, American Educational Research Association Monograph Series on Curricu-
lum Education, Chicago, 1967, Rand McNally & Company, P. 5.

Stufflebean, David L., Toward a Science of Education Evaluation, Educational Technology, July 30,
1968.

Suchman, Edward A., Evaluative Research: Principles and Practice in Public Service and Social
Action Programs. New York, 1967, Russell Sage Foundation.

Tarail, Mark, A Comprehensive Community Mental Health Center from Definition to Development.
Mimeographed, 1965, Princeton, New Jersey, The Maimonides Community Mental Health Center.

Taylor, C.W., and others, Measurement and Prediction of Nursing Performance, Salt Lake City, Utah,
1966, University of Utah (Mimeographed).

Zabarenko, Lucy, Rex A. Pittenger, and Ralph N. Zabarenko, Primary Medical Practice, A Psychiatric
Evaluation, St. Louis, Mo., 1968, Warren H. Green, Inc.

Annotated Bibliographies by U.S. Department of Health, Education, and Welfare, Health Services and
Mental Health Administration, National Communicable Disease Center, Atlanta, Georgia and
National Institute of Mental Health, Chevy Chase, Maryland. Washington, D.C., 1969, Government
Printing Office.

Training Methodology
Part I - Background Theory & Research
Part II - Planning and Administration, pp. 42-64
Part III - Instructional Methods and Techniques
Part IV - Audiovisual Theory, Aids, and Equipment

. In-Service Training
. In-Service Training for Key Professionals in Community Mental Health

In-Service Training in Mental Health for Staff Residential Institutions
In-Service Training for Allied Professional and Non-Professionals in Community Mental Health

15



roster of participants
Meeting of Ad Hoc Advisory Committee
on Continuing Education Program Evaluation
National Institute of Mental Health
April 22-23, 1969

Dr. Allen J. Enelow
Chairman. Department of Psychiatry
Michigan State University
College of Human Medicine
East Lansing, Michigan

Mr. Shannon Hallman
Social Research Section
Division of Health Affairs
University of North Carolina
Chapel Hill, North Carolina

Dr. Victor Howery
Professor of Sociology
Department of Sociology
Wisconsin State University
Eau Claire. Wisconsin

Dr. Allen S. Kaplan
Acting Chief
Continuing Education Branch
Division of Physician Manpower
Bureau of Health Manpower
National Institutes of Health
Bethesda, Maryland

Dr. Malcolm S. Knowles
Professor of Education
School of Education
Boston University
Boston, Massachusetts

Dr. Richard F. Manegold
Associate Director for Operations

& Development
Division of Regional Medical Programs
National Institutes of Health
Bethesda. Maryland

Dr. Wilbert McKeachie
Chairman. Department of Psychology
University of Michigan
Ann Arbor. Michigan

Mr. Roger Miller
Professor of Social Work
Smith College School of Social Work
Northampton, Massachusetts

Dr. Judson Pearson
Director of Research. WICHE Project of

Continuing Education for Physicians
Associate Professor of Sociology
Department of Sociology
University of Colorado
Boulder. Colorado

Mrs. Elda Popiel
Professor 4 Director of Continuing

Education. School of Nursing
University of Colorado
Denver. Colorado

16

Dr. Sidney Pulver
Director. Project for Continuing

Education of Physicians
Institute of the Pennsylvania Hospital
Philadelphia. Pennsylvania

Dr. Neal Raudabaugh
Director of Training and Research
Department of Agriculture
Washington, D. C.

Di. Alice Scates
Bureau of Research
Office of Education
Department of Health. Education. and

Welfare
Washington. D. C.

Mr. John E. Ware
Research Associate in Psychiatry
University of Southern California

School of Medicine
Los Angeles. California

Dr. Lucy Zabarenko
Associate Professor
Department of Educational Research
School of Education
Department of Psychiatry
School of Medicine
University o; Pittsburgh
Pittsburgh, Pennsylvania

Dr. Franklyn N. Arnhoff,
Chief/Dr. Beatrice Shriver

Manpower and Analytic Studies Branch
Division of Manpower and Training
National Institute of Mental Health

CONTINUING EDUCATION BRANCH STAFF

Dr. Thomas G. Webster
Chief

Mr. Warren C. Lamson
Assistant Chief

Miss Margaret E. Hoffman
Chief. Social Services & Correctional

Personnel Section

Mrs Jeanette Nehren
Chief. Nursing and Related Therapeutic

Personnel Section

Dr. Peter Putnam
Training Specialist
Psychiatry and Public Health

Dr. Carolyn Robinowitz
Training Specialist. Psychiatry

U.S.* GOVERNMENT PRMITVG OFFICE :101 0-438-30.;

For sate by the Superintendent of Documents. US. Government Printing Office
Washington. D.C. 20402 - Price 25 cents

Stock Number 1724-0167

Jt



acknowledgements

This initial edition of the Guidelines for Evaluation of Continuing Education Programs in Mental
Health was written primarily by Mrs. Norma Miller, of the National Institute of Mental Health, Office
of Communications, in collaboration with the undersigned. The contents are based on the background
materials and discussions of an ad hoc Advisory Committee on Continuing Education Program Evalu-
ation sponsored by the NIMH Continuing Education Branch. A roster of the Committee members ap-
pears on page 16.

Staff of the Continuing Education Branch who were significant contributors to the background materi-
als for the Advisory committee meeting. to the committee discussions and as editorial collaborators
for these Guidelines include Peter Putnam, Jeanette Nehren, Warren Lamson, Margaret Hoffman and
Carolyn Rabinowitz. Dr_ Putnam and Mrs. Nehren were especially instrumental in preparations for the
meeting and the Guidelines.

Significant stimuli for and participation in this and other projects relevant to evaluation have come
from the Continuing Education Training Review Committee, particularly Dr. Wilbert McKeachie,
Chairman in 1969-70. Other committee contributors to this particular project included Allen J.
Enelow. Victor Howery and Malcolm Knowles.

We are also indebted to NIMH secretaries ichard Loebl and Thelma
Leventhal.

ERIC Cleafirigbowo

OCT1373/2

4iit Ada112 Eraczgaila

as G. Webster, M.D.



DEPARTMENT OF
HEALTH. EDUCATION. AND WELFARE

PUBLIC HEALTH SERVICE
HEALTH SERVICES AND MENTAL HEALTH ADMINISTRATION

NATIONAL INSTITUTE OF MENTAL HEALTH
5600 FISHERS LANE

ROCKVILLE. MARYLAND 20852

OFFICIAL BUSINESS
Penalty for private use. 5300

POSTAGE AND FEES PAID
U.S. DEPARTMENT OF H E W

DHEW PUBLICATION NO. (HSM-72-901-1)

U.S. DEPARTMENT OF HEALTH, EDUCATION. AND WELFARE
Public Health Service

Health Services and Mental Health Administration


